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Accessing Inquiry 
○ Teaching 

Strategies
○ Immigrant 

History 
through 
Primary 
Sources

○ Professional 
Development 



Partnership



AGENDA

● Introduce Universal 
Design for Learning

● Explore Immigration 
and Immigrant History 
through primary 
sources

● Model supports for 
learning content & 
language 

● Introduce resources to 
research text set



Universal Design 
for Learning 

(UDL)

http://www.emergingamerica.org/accessing-inquiry/universal-design 

http://www.emergingamerica.org/accessing-inquiry/universal-design


     Rethink Ability

The Myth of Average
Todd Rose at TEDxSonomaCounty - 2013
https://www.youtube.com/watch?v=4eBmyttcfU4 

https://www.loc.gov/item/2002721564/

https://www.youtube.com/watch?v=4eBmyttcfU4
https://www.youtube.com/watch?v=4eBmyttcfU4
https://www.loc.gov/item/2002721564/


     Rethink Ability

Who benefits when we ban the average? 



UDL: Three principles use what we know 
about brain science to maximize learning. 



     

Provide options 
for self 

regulation
● Promote 

expectations and 
beliefs that optimize 
motivation

● Facilitate personal 
coping skills and 
strategies

● Develop 
self-assessment 
and reflection

Provide options 
for recruiting 

interest
● Optimize individual 

choice and 
autonomy

● Optimize relevance, 
value, and 
authenticity

● Minimize threats 
and distractions 

Provide options for 
sustaining effort 
and persistence

● Heighten salience of 
goals and objectives.

● Vary demands and 
resources to optimize 
challenge.

● Foster collaboration and 
community.

● Increase 
mastery-oriented 
feedback.

Provide Multiple Means of 
Engagement

Relevance! Clear goals! Foster agency! 



     

Provide options for 
language, mathematical 

expressions, and 
symbols

● Clarify vocabulary and symbols
● Clarify syntax and structure
● Support decoding text, 

mathematical notation, and 
symbols

● Promote understanding across 
languages

● Illustrate through multiple 
media

Provide options for 
comprehension

● Activate or supply 
background knowledge

● Highlight patterns, 
critical features, big 
ideas, and relationships

● Guide information 
processing, 
visualization, and 
manipulation

● Maximize transfer and 
generalization

Provide options 
for perception

● Offer ways of 
customizing the 
display of 
information

● Offer alternatives for 
auditory information

● Offer alternatives for 
visual information

Provide Multiple Means of 
Representation

Multiple media! Scaffold strategies!  



     Provide Multiple Means of 
Action & Expression

Provide options for 
expression and 
communication

● Use multiple media for 
communication

● Use multiple tools for 
construction and 
composition

● Build fluencies with 
graduated levels of 
support for practice and 
performance

Provide options 
for executive 

functions
● Guide appropriate 

goal-setting
●  Support planning 

and strategy 
development

● Enhance capacity 
for monitoring 
progress

Provide options 
for physical 
action

▪ Vary the methods 
for response and 
navigation

▪ Optimize access to 
tools and assistive 
technologies

Choice of media! Scaffold tools!  



Lesson Plans: Strategies for Access

Grid explanation at EmergingAmerica.org
Explanation of Culturally Relevant Pedagogy

UDL     + CRP

http://www.emergingamerica.org/teaching-resources/emerging-america-lesson-accessibility-grid
http://emergingamerica.org/blog/culturally-relevant-pedagogy-and-primary-sources


Culturally Relevant Pedagogy



Primary Source 
Analysis 

 
http://www.loc.gov/teachers/ 

http://www.loc.gov/teachers/




If you could ask these people a question, 
what would like to ask?
Complete a sentence: 
● How do you _____________________? 
● Where do you _____________________?

What questions 
do you have? 

Sentence Stem



STEMS

They Say; 
I Say:

The Moves 
That Matter 
in Academic 
Writing

books.wwnorton.com

http://books.wwnorton.com/books/webad.aspx?id=4294982902


Primary Source Analysis Tool

OBSERVE
NO INFERENCES! 

● What do you see? 
● Describe the 

people? 
● Describe the 

place. 
● Where are the 

people in relation 
to one another? 

REFLECT
● What are these 

people doing? 
● What can you tell 

about them? 
● What might they 

be saying to each 
other? 

● What will they be 
doing in an hour?

“What makes you say 
that?”   

QUESTION
● What questions 

would you ask 
them? 

● Why are they 
doing what they 
are doing? 

● What looks 
familiar? 

● What looks 
different or 
strange? 

INVESTIGATE: How would you find out more? Where would you look? 

Stems. 



Further Investigation

• Expand Text Set: Explore letters, oral histories, 
newspaper articles or reports about the topic.

● Representation

• Place Yourself in the Scene: Predict what will 
happen one hour after the scene shown. At the 
end of the day. Explain your reasoning. 

● Engagement

• Build on Your Analysis: Expand or alter textbook 
based on image. Write the caption.  

● Expression & Action 

 What more do you want to know,                         
and how can you find out?
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What questions does 
that raise? 

What more can we learn 
about a source 

from its context–including 
source information?



● Title: Mexican 
pecan shellers 
removing meats 
from shell. Union 
plant. San Antonio, 
Texas. 

● Creator: Russell 
Lee, Farm Security 
Administration

● Year: 1939
● URL: 

http://www.loc.gov/pi
ctures/item/fsa2000
013874/PP/ 

● Thumbnail: 
● Annotation: 

Collection includes 
several photos from 
this date in Texas, 
including homes, & 
non-union shellers. 

http://www.loc.gov/pictures/item/fsa2000013874/PP/
http://www.loc.gov/pictures/item/fsa2000013874/PP/
http://www.loc.gov/pictures/item/fsa2000013874/PP/


Now that I learned _______________ about 
these people, I want to know why ___________.

Engagement

Expression
 

What questions do you 
have now? 





Further supporting ELs:
•Think aloud: work through the ORQ sequence with 
a familiar source before expecting active 
participation with a historical primary source. 

• Representation–and Scaffolding

•Provide a hook: reference students’ own 
experience of work or of immigration / moving. 

• Engagement

•Vocabulary Preview: image, immigration, observe, 
notice, examine, reflect, etc.

• Representation–and Scaffolding

•Quick Write using sentence stems.

• Expression & Action–and Scaffolding



Exploring History

Model
Tools for Access



Our Process

1. We will introduce and 
describe tools to support 
struggling learners.
 

2. We will model strategies & 
tools you can use. 

3. While these strategies aim 
especially to support 
English Learners, we 
know from research that 
these methods benefit all 
learners. 



Exploring History
History of 

Immigrants & Immigration

Overall Frameworks for 
Understanding



● Citizenship & Identity – Who belongs? Who decides 
who belongs? 

● Immigration Framework – What do immigration 
stories share? 

● Historical Trends – What causes patterns? 
● Laws & Court Rulings – How do laws and policies 

affect immigrants and communities? Economies? 
● Language & Immigration – Where do English 

Learners fit in all this? 

Immigration History 

Frameworks for 
Understanding

https://com
m

ons.w
ikim

edia.org/w
iki/File:N

ogales_B
order_W

all_and_C
oncertina_W

ire_-_46965373752.jpg

https://commons.wikimedia.org/wiki/File:Nogales_Border_Wall_and_Concertina_Wire_-_46965373752.jpg


● Engage English Learners who are immigrants.
● Engage students who identify with immigrants. 
● Represent all voices in history. 
● Counter stereotypes. 
● Make study of history an investigation. 

Why Teach 
Immigration 
History? 

https://com
m

ons.w
ikim

edia.org/w
iki/File:N

ogales_B
order_W

all_and_C
oncertina_W

ire_-_46965373752.jpg

https://commons.wikimedia.org/wiki/File:Nogales_Border_Wall_and_Concertina_Wire_-_46965373752.jpg


Guiding Question 

Who belongs in America? 
Who decides who belongs? 



Visual Supports

Circle Map



Thinking Maps - David Hyerle
Systematic use of 
thinking maps, can 
allow students to:
● Make visual associations with 

complex ideas–true of all 
well-designed graphic organizers. 

● Gain common language for 
learning across courses and 
disciplines.

● Learn tools gradually through a 
semester or even across grades. 

● Internalize thinking behind tools 
and develop their own applications.

https://thinkingmaps.weebly.com/uploads/5/4/3/6/54365975/9961362_orig.gif
https://thinkingmaps.weebly.com/uploads/5/4/3/6/54365975/9961362_orig.gif
https://us.corwin.com/en-us/nam/student-successes-with-thinking-maps%C2%AE/book234988


1) Draw a small circle inside 
a large circle. Write topic 
in the center. 

2) Class adds ideas, 
examples, definitions 
around topic. 

3) “How do we know?” 
goes outside circle.

CIRCLE MAP: 
Learn what students (think they) know. 



CIRCLE 
MAP  

Immigrants

What do we think we know 
about immigrants? 

Post your ideas in chat



● Relocation - born abroad
● Hard workers - don’t always stay

● Religious persecution

● Stereotypes - not welcome
● America is a nation of immigrants

● Voluntary and involuntary

Immigrants



Immigration 
History -
Question 
Assumptions: 

Are these groups 
immigrants? 
➢ Native Americans
➢ Enslaved People
➢ U.S. Citizens by 

Conquest
➢ Citizens of Colonial 

Possessions
➢ International 

Adoptees
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https://www.loc.gov/item/2001696969/


Immigration Stories



Accessible Lesson Plan



Immigrant Story
Gabriella 
7th Grader 
Austin, Texas

URL: 
http://teacher.scholastic.com/activiti
es/immigration/young_immigrants/g
abriella.htm 

“Immigration Yesterday and Today”

http://teacher.scholastic.com/activities/immigration/young_immigrants/gabriella.htm
http://teacher.scholastic.com/activities/immigration/young_immigrants/gabriella.htm
http://teacher.scholastic.com/activities/immigration/young_immigrants/gabriella.htm


Context

https://www.loc.gov/classroom-materials/immigration/ 

https://www.loc.gov/classroom-materials/immigration/


Making Text Accessible
Which excerpts are vital?    

Show the Original



 

The multicultural inheritance of 
Mexican Americans is rich and 
complex. It reflects the influences of 
Spain, Mexico, and indigenous 
cultures, and has been shaped by 
hundreds of years of survival and 
adaptation in the crucible of North 
American history.

Making Text Accessible  
Which words are difficult–and essential?



 

The multicultural inheritance of 
Mexican Americans is rich and 
complex. It reflects the influences of 
Spain, Mexico, and indigenous 
cultures, and has been shaped by 
hundreds of years of survival and 
adaptation in the crucible of North 
American history.

Making Text Accessible  
Which words are difficult–and essential?



Making Text Accessible - ReWordify

Original:
The multicultural inheritance of Mexican Americans is rich and complex. It reflects 
the influences of Spain, Mexico, and indigenous cultures, and has been shaped by 
hundreds of years of survival and adaptation in the crucible of North American 
history.



Immigrant Story
Gabriella 
7th Grader 
Austin, Texas

● Place of origin: Coahuila, 
Mexico

● Speaks Spanish
● Family ran store and ranch
● Moved to Austin, TX 3 

months ago
● Had trouble learning 

English
● Teachers helped
● 7th grade East Austin 

College Preparatory
● “I really like it here”



Visual Supports

Multi-Flow Map



Teach Your Graphic Organizers
Flow Maps - David Hyerle

What ORDER? 
  Options: 

● Logical sequence
○ Cause & effect
○ Choices

● Chronological 
○ (by date) 

● Geographic

● Cyclical

   Causes → Event → Effects

http://lwesmediacenter.weebly.com/thinking-maps.html 

http://lwesmediacenter.weebly.com/thinking-maps.html
https://us.corwin.com/en-us/nam/student-successes-with-thinking-maps%C2%AE/book234988


FLOW MAP 
Immigration Framework

1 2 3 4 5

Decide to 
leave home

Make plans 
for the 
journey

Make the 
journey

Immigrants 
arrive in the 
new country

Immigrants 
adjust to their 

new home

The American Immigration Experience

Sanford Roth, CES. Historical photos are from the Library of Congress. Links are provided in a separate list. 



FLOW MAP 

1 2 3 4 5

Decide to 
leave home

 

Make plans 
for the 
journey

Make the 
journey

Immigrants 
arrive in the 
new country

Immigrants 
adjust to 
their new 

home

What was Gabriella’s story? 



FLOW MAP 

1 2 3 4 5

Decide to 
leave home

Leaving the 
ranch was 
hard. But in 
Mexico we 
had 
problems. 
Here, we are 
better. 

Make plans 
for the 
journey

Make the 
journey

Three 
months ago, 
I moved to 
Austin, 
Texas. I 
drove from 
our ranch to 
our new 
apartment. 

Immigrants 
arrive in the 
new country

I didn’t 
speak any 
English 
when I first 
arrived. 
Teachers 
teach me 
how I can 
do it. 

Immigrants 
adjust to 
their new 

home

My life is 
better here.
I am in 7th 
grade at 
East Austin 
College 
Preparatory. 
I will  work 
in my family 
business.  

Carl Shurz



Text Set: Immigration



1) Choose a partner. 
2) Choose a primary source 

from the packet. 
3) Decide which step on the 

flow chart it fits best. 
4) Be ready to explain why. 

FLOW MAP - Primary Sources
https://www.nlm.nih.gov/exhibition/theliteratureofprescription/exhibition4.html 

https://www.nlm.nih.gov/exhibition/theliteratureofprescription/exhibition4.html


Exploring History
History of 

Immigrants & Immigration

Teaching Strategies 1



Key Concepts

Expand Voices Studied



1882 Immigration Act
“any convict, lunatic, idiot, 
or any person unable to 
take care of himself or 
herself without becoming 
a public charge… shall not 
be permitted to land.” 

https://www.loc.gov/law/help/statutes-at-large

/47th-congress/session-1/c47s1ch376.pdf 

Photo: https://www.loc.gov/item/97501532/ 

Library of Congress
http://www.loc.gov/pictures/item/97501532/ 

Exclusionary Immigration Legislation
Following the 1882 Chinese Exclusion Act... 

https://www.loc.gov/law/help/statutes-at-large/47th-congress/session-1/c47s1ch376.pdf
https://www.loc.gov/law/help/statutes-at-large/47th-congress/session-1/c47s1ch376.pdf
https://www.loc.gov/item/97501532/
http://www.loc.gov/pictures/item/97501532/


1882 Immigration Act
“If on examination there shall 
be found among such 
passengers any convict, 
lunatic, idiot, or any person 
unable to take care of 
himself or herself without 
becoming a public charge, 
they shall report the same in 
writing to the collector of 
such port, and such persons 
shall not be permitted to 
land.” 

https://www.loc.gov/law/help/statutes-at
-large/47th-congress/session-1/c47s1ch376.

pdf 

Library of Congress
http://www.loc.gov/pictures/item/97501532/ 

TIME OUT!  
Students deserve to hear 
archaic offensive terms called 
out and explained. 
● Set and discuss clear class 

rules 
● It is sometimes OK to use 

such terms in a direct quote. 
● It is NEVER OK to joke about 

such terms or to use them in 
conversation. 

This is one more reason to explore 
primary sources in class. 

https://www.loc.gov/law/help/statutes-at-large/47th-congress/session-1/c47s1ch376.pdf
https://www.loc.gov/law/help/statutes-at-large/47th-congress/session-1/c47s1ch376.pdf
https://www.loc.gov/law/help/statutes-at-large/47th-congress/session-1/c47s1ch376.pdf
http://www.loc.gov/pictures/item/97501532/


Close Reading
Primary Sources



Title: How John may dodge the exclusion act 
Creator: J.S. Pughe. 
Date: July 12, 1905
URL:  https://www.loc.gov/item/2011645718/ 

Counter 
Stereotypes

https://www.loc.gov/item/2011645718/


1) Examine Puck cartoon, 
“How John may…” 

2) Observe-Reflect-Question
○ What are creator’s views of 

immigration?
○ What are objections?

3) Questions to investigate? 
4) How will you handle 

damaging stereotypes? 

HISTORICAL TRENDS 
Primary Source Analysis



What are the objections to 
immigration? 
What are the fears? 

What questions arise?
How will you handle 
the stereotypes? 



Linguistic Supports

Cause and Effect



Cause & Effect:
● Key History & Social 

Science idea
● Challenging for 

many English 
Learners to extract 
from secondary 
sources
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http://sites.tesol.org/bookstore/ItemDetail?iProductCode=14071&Category=CCSS


Before Brown: Mendez v. Westminster - 1947 
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https://www.youtube.com/watch?v=SIMWdfSxoh8
http://www.youtube.com/watch?v=SIMWdfSxoh8


Mendez v. Westminster Trial Transcript Excerpt: 
Intersection of immigration, ability, and race

Page 537 - lines 19-25; Page 538 - lines 1-2: 
Q: [MR. MARCUS]: Mr. Kent, in your opinion, 
is a child retarded because of the fact that he 
speaks or is a bilingual, in other words, speaks 
Spanish and English? 
A: That is one of the factors, yes, sir. 
Q: Now, isn’t it a fact, Mr. Kent, that a child has 
a more comprehensive knowledge, at least 
linguistically speaking, because of the fact that 
he is able to speak both Spanish and English? 
A: I would say not. 



Analyze Secondary Source Document
Cause & Effect - 



1) Read the secondary text. 
○ Circle actions (verbs). 

2) List actions & causes on 
left side of form. 
○ Underline causal 

expressions. 
3) List effects on right side.
4) Draw arrows from causes 

to effects. 

CLOSE READING OF INFO TEXT
CAUSE AND EFFECT



Analyze Secondary Source Document
Cause & Effect - In folder: Mendez v. Westminster - 1947
Circle the verbs

1. In 1944, Gonzalo and Felicita Mendez tried to enroll 
their children in the Main Street School, Orange 
County California. The Mendez children were 
assigned to Hoover Elementary School, which was 
established for Mexican children. With the help of 
the United Latin American Citizens (LUCAC), 
several Latino families joined with the Mendez family 
to sue four local school districts, including 
Westminster, for segregating their children and 
5,000 others. 



Events/Actions as Cause Effects

The Mendez children were assigned 
to the Hoover School… for Mexican 
children.

Orange County superintendents used 
stereotypes to explain school policy. 

Several Latino families joined the 
Mendez family to sue four local 
school districts.

  

Attorney... called in social scientists 
to address the stereotypes.

Carol Torres took the stand to counter 
claims that Mexican children did not 
speak Englsih.  

EXAMPLE





Key Takeaway

Judge Paul McCormick ruled that there was no justification in 
the laws of California to segregate Mexican children ... doing 
so was a "clear denial of the equal protection clause of 
the 14th Amendment" to the U.S. Constitution”… The 
case shows that the civil rights struggle crossed regional, 
racial and ethnic lines. Supporting briefs in the case included 
the NAACP (coauthored by Thurgood Marshall) and several 
other civil rights organizations…

In 1954, in Brown v. Board of Education, the Supreme Court 
ruled (in part based on the Mendez case) against “separate 
but equal” school nationwide. 



Primary Sources on 
Immigration 

 



Text Sets 
What are you searching for? 



Example: Investigation on Nativism



Disability History - Primary Sources Text Sets

Ed Roberts 407 Victory 
Speech (1977)

… And that’s the greatest example, that 
we, who are considered the weakest, the 
most helpless people in our society, are 
the strongest, and will not tolerate 
segregation, will not tolerate a society 
which sees us as less than whole 
people. But that we will together, with our 
friends, will reshape the image that this 
society has of us. ...

Americans with 
Disabilities Act (1990)

“Prohibits discrimination on the basis of 
disability in employment… government, 
public accommodations, commercial 
facilities, transportation, and 
telecommunications.”



Text Set: Colonialism 

Task: Write an extended definition of colonialism, 
citing examples from the readings and LOC sources ...



Building Text Sets 
 



Ways Full Text Sets Improve Access
● Present photos, songs, maps, film, data, 

documents, & objects. (representation)
● Students choose sources (engagement) 
● Differentiate reading levels & complexity of 

concepts (representation) 
● Work in teams (engagement) & (action)
● Students generate own questions to 

investigate (expression) & (engagement)
● Students research & present using varied 

sources (expression & action) 
● Challenge status quo (engagement) & (action)



Finding Primary 
Sources 

Where will you find them? 



     Short Cut: http://Loc.Gov/Teachers 

Teachers Page

● Primary source 
analysis tool

● Materials: primary 
source sets, lessons, 
& exhibits

● Multi-media intro 
modules

● Teacher blog

http://loc.gov/Teachers


     Classroom Materials



     Classroom Materials





Exploring History
History of 

Immigrants & Immigration

Teaching Strategies 2



Strategy for Working 
with a Text Set
Making Claims 

 



     

ELA Writing-1: 

“Write arguments to support claims in 
an analysis of substantive topics or 
texts, using valid reasoning and 
relevant and sufficient evidence.”
 

Where does ss fit in literacy standards? 



Making Claims

Immigration versus Nativism
11th Grade Model Lesson

From Carolyn Ritter - Granby



Guiding Question
for Lesson 

How did the attitudes and 
perspectives of Nativists determine 
which immigrants were accepted by 
Americans as the “right” kind or 
rejected as the “wrong” kind?

 



1) Teams move between stations.  
○ Write notes.   

2) Discuss in your group: 
○ What factors (economic, political, 

religious, etc.) were grounds for 
Nativists’ support or rejection of 
immigrant groups?

3) Write a claim.
4) Each student chooses 1+ primary 

sources to support the claim. 
○ Explain how each source supports claim. 

Making Claims - Primary Source Carousel



What are the objections to 
immigration? 
What are the fears? 

What questions arise?
How will you handle 
the stereotypes? 



Student Search for 
Primary Sources 
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https://chroniclingamerica.loc.gov/


Examine 
Historical 

Immigration Trends
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https://www.prb.org/us-migration-trends/#:~:text=U.S.%20immigration%20has%20occurred%20in,by%20troughs%20(see%20figure).&text=Immigration%20was%20low%20during%20the,European%20spouses%20and%20Europeans%20migrated
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Why do we see waves 
and troughs? 

https://www.prb.org/us-migration-trends/#:~:text=U.S.%20immigration%20has%20occurred%20in,by%20troughs%20(see%20figure).&text=Immigration%20was%20low%20during%20the,European%20spouses%20and%20Europeans%20migrated


1) Examine info-graphic: 
“U.S. Immigration has 
occurred in waves…” 

2) Discuss: Why waves and 
troughs?
○ Consider Timeline in Kirk article, 

pages 100-102. 
3) Support your claims with 

primary sources. 

HISTORICAL TRENDS
Secondary Source Analysis





Student Search for 
Data

Where do immigrants 
come from?

How does that 
change?   

 



http://depts.washington.edu/moving1/migrationhistory-states.shtml 

Research on MigrationForeign birthplaces of 
Mississippi residents - 2017

http://depts.washington.edu/moving1/migrationhistory-states.shtml


http://depts.washington.edu/moving1/Colorado.shtml 

Research on MigrationForeign birthplaces of 
Mississippi residents - 1960

http://depts.washington.edu/moving1/Colorado.shtml


Engage with 
Current Events 

 



ILC Public Education 
Institute
http://www.ilctr.org/ 

Malden, Massachusetts

RELIABLE research data 
and analysis on 
contemporary immigration. 

102

http://www.ilctr.org/


Teaching about DACA as a Current Event



Immigration History: 
Today’s 

English Learners



Guiding Question
(Repeated) 

Who belongs in America? 
Who decides who belongs? 



Knowing 
English Learners
Identify Strengths

Identify Needs
(Thanks to Dr. Albert Mussad, CES)



English Learners in the U.S.
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https://nces.ed.gov/programs/coe/indicator_cgf.asp


English Learners in the U.S.
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Reasons some English 
Learners struggle in 

school
(and strategies to 

address challenges) 
 



Important EL classifications

•Students with Inconsistent or 
Interrupted Formal Education (SIFE)

http://www.nysed.gov/file/1009 

• Long-Term ELs 
https://www.youtube.com/watch?v=769-LxnG58g 
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National EL Levels

Focus
of most 
Social 
Studies 
teachers

https://wida.wisc.edu/ 

https://wida.wisc.edu/


Difficulties finding 

relevance in 
content

Gaps in background 
knowledge

Challenges in 
understanding and 
using language

• “automatic connections” 
between history and 
current events/students’ 
own lives often don’t 
happen 

______________________
• Knowing and connecting 

w. students

• Sparking those 
connections by bringing 
in students’ interests 
and backgrounds

• Maintaining interest via 
student interaction

• Gaps in familiarity 
with “well-known” 
people, places, and 
events related to the 
U.S.

_____________________
• Building background

• Thinking about “felt 
experiences” versus 
verbal definitions

• Gaps in academic 
vocabulary

• Gaps in academic 
discourse skills

______________________
• Explicit teaching of 

vocabulary and 
language structures

• Graphic organization

• Structuring frequent 
and effective oral 
discourse activities

Strategies



Higher 
parental                           
education                                                                                        
levels 

Students often 
have stronger 
reading and 
academic success. 

Parents with 
less 
formal 
education

Adult interaction & 
discourse patterns 
are often similar to 
patterns in school.

Adult interaction & 
discourse patterns 
often very 
different from 
patterns in school.

Without proper 
supports, students 
may struggle 
with reading and 
academic tasks. 
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https://www.colorincolorado.org/ell-basics/resources-state/mississippi-ell-resources 

https://www.colorincolorado.org/ell-basics/resources-state/mississippi-ell-resources


https://www.mdek12.org/EL 

https://www.mdek12.org/EL


Proficiency Levels

● Beginning
● Early Intermediate
● Intermediate
● Proficient
● Above Proficient

https://www.mdek12.org/OSA/SP/ELPT 

LA Links Proficiency Level Descriptors

https://www.mdek12.org/OSA/SP/ELPT


https://www.mdek12.org/OSA/SP/ELPT 

LA Links Proficiency Level Descriptors

https://www.mdek12.org/OSA/SP/ELPT


LA Links Proficiency Level Descriptors



LA Links Proficiency 
Level Descriptors

Grade 5 Writing
Excerpt

Intermediate

Proficient



LA Links Proficiency 
Level Descriptors

Grades 9-12 Writing
Excerpt

Intermediate

Proficient



Lesson Plans: Strategies for Access

Grid explanation at EmergingAmerica.org
Explanation of Culturally Relevant Pedagogy

UDL     + CRP

http://www.emergingamerica.org/teaching-resources/emerging-america-lesson-accessibility-grid
http://emergingamerica.org/blog/culturally-relevant-pedagogy-and-primary-sources


Accessing Inquiry:
● Universal 

Design for 
Learning

● Practical tools & 
strategies for 
inclusion

● Focus on Social 
Studies

● Inquiry
● Culturally 

Relevant 
Pedagogy



Teaching Resources Library 
Searchable: 
● Accessible lessons
● Primary source sets
● Content on 

Immigration, 
Disability History, 
and many other 
Topics

● Classroom activities
● Assessments
● Readings
● Links to Resources



Grad Courses Online
● Accessing Inquiry for 

English Learners through 
Primary Sources

● Accessing Inquiry for 
Students with Disabilities 
through Primary Sources

● Disability History

https://www.loc.gov/item/2020632235/ 

https://www.loc.gov/item/2020632235/


QUESTIONS? 



Good bye!  


